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ABSTRACT 

Based on a survey, the najor characteristics of 
Sub*Saharan African library schools are sunaarized. An analysis of 
the current situation and suggestions for development are given in 
the areas of objectives, research and publication efforts, financial 
support, and physical facilities. Also considered are the staff, 
students, and programs of the schools. Anong the suggested 
iaproveaents in teaching aethods are a prograa for library work 
experience and the use of audiovisual aids. The need for curricula 
relevant to the special needs of Africa is stressed. New library 
schools are planned to further the equalization of development of 
professional education for the library, archive, and infornation 
science professions. Tables describing the staff and curricula of the 
library schools are appended. (Author/PF) 



ERIC 



m zm ^^^^ 



o 

r-H 



IPL4.. Section on Litrarj Schools 
And 

UIA. Wor'Kine Group on B-^veloping 
Countries 



BDUCATIOi; ?CR LI3RART, ARCHIVE, AIID 
iroOPilATION SCISNCE H: SL^SAHAKAx- AFRICA: 
A BLTJEPRWr rCR REGIONAL TXAI«Ii:iS 



Dr. (Mr^O T)orot:;v Z. C1>1 

Enutni Campu-* library 
University of :iit:eria 



00 



ERIC 



us DEPARTMENT or HEALTH, 
EDUCATION A WELFARE 
NATIONAL INSTITUTE OF 
EDUCATION 

THIS DOCUVENT HAS BEEN RE PRO 
DUCED EXACTLY AS RECEIVED F ROV 
THE PERSON OR ORGANIZATION ORIGIN 
ATlNGiT POINTS OF VIHW OR OPINIONS 
STATED DO NOT NECESSAR»LY REPRE 
SENT OFFICIAL NATIONAL INSTITUTE or 
EDUCATION POSITION OR PODCY 



This paper is based upon research 
done at the Sub-Saharan African 
Library Schools May-July 1973 and 
February 1974 under a grant from 
the Council on Library Resources. 
Some of this material has been used 
in the Author's Ph.D. Dissertation 
%diich may be cited as follows: 

Obi, Dorothy S. ^he Curriculum 
Heeds of the Sub-SaH aran Airican 
L ibrary School . Unpublished 
JE^TdiiseHation, University of 
Pittsburgh, 197^. 



LIBRARtE5 IN SUB-SAHARA.N ArRICA 




4 

I 
I 

! 



ERIC 



4 



BIRJCATION FOR LIBRARY, ARCHIVE, AND,^^ 
DfJOEMATION SCIEIICE IN SUB-SAHARAN AFRICA: 
A BLUEFHItn? FOR REGIONAL FUNNIKG 

That the profession in Africa has not yet realized 
to the fullest its potential as an instnment of national 
developintat is a truisa. A glance Rt the map of Libraries 
in Sub-Saharan Africa" shows that cost African goyermnents 
have yet to put library development on their priority list* 
What the map cannot show is that even in relatively 
library-rich countries, librarians battle continuously for 
the funds with *djich to do their job. 

The importance of documentation and of information 
services and networks in the national development of the 
countries of sub-Saharan Africa is such that every 
Government should noont long term manpower murveys to 
identify the priority needs and to plcn for the development 
of professional manpower. National planning should include 
m medium-term plan corresponding to the period of 
university training with plans for annual growth; the 
Qualifications required of the personnel (graduates, , 
others); and a forecast of foreseeable demand for training 
both general and specialized personnel* 

for the profession to realize its potential role in 
national development requires an army of highly skilled, 
motivated and articulate librarians, archivists and 
documental ists* As a first step the African Schools of 
Library, Archive and Information Studies must be regarded as 
fully as important as other professional schools* There 
should be a School of Library, Archive and Information 
Studies in the Development Plan of every African University. 



Ob.1ectiveg 

The statements of objectives of existing library 
schools as published in their current catalogues are brief* 
The'^ stress th^ aspect of training for the "professional 
qualification" (Zambia), "career at professional level 
(Kampala), -middle-level librarians, archivists, jad 
documeataiists'* (Dakar), "professional librarians" (Accra), 
"to train librarians" (Zaria), "training librarians 
(Ibadan), and "training in library science" (Ethiopia;* 



Such brief objectives lack the specificity needed to 
make them effective tools for ciirriculuii development. Thej 
are Inadequate as g:uide lines to educational results because 
they are not expressed as objectives for which there are 
operational criteria, tfntil the first step of defining 
•'librarian* in operational terms relative to the African 
environment is taken, objectives and curriculum alike will 
remain derivative. 

Recently there has been an increased concern with 
definition of aims and objectives by the Heads of African 
Library Schools. Such concern is a logical accompaniment 
of curriculum development. It is most visible in Nigeria 
ard Ghana with higher level programmes where there is an 
upsurge of curriculum planning* and recent writings of 
Prof. Andre* ITitecki'l^and S.I.A. Kotei^ (Ghana), ^ 
Prof. A. Ogunsheye^ (Ibadan) and Prof. R. C. Benge 
(Zaria) are involved with curriculum design for the African 
environment. 

In Francophone Africa and in £astem Africa yOievt 
present programmes offer the equivalent of middle •level and 
sub-professional training one may logically hope for a 
re-formulation of aims and objectives to accompany the 
introduction of higher level programmes in the near future. 

The following goals from the AIA ''Standards for 
Accreditation, 19/2" are suitable for application in the 
African context: 

1) Consistency with the general principles of 
librarianship and library education as these 
are identified by common agreement through 
the major documents and policy statements of 
relevant professional organizations. 

2) Responsiveness to the needs of the 
constituency which the school seeks to serve. 

3) Sensitivity to emerging concepts of the 
role of the librarian in the library and the 
library in a multicultural society. 

4) Awareness of the contributions of other 
disciplines to librarianship.^ 

Suggested programme goals for the Sub-Saharan African 
Library School are: 

1) To train librarians » archivists and 

information scientists (document alists) 
at th^ first professional and higher 
specialist levels. 



2) To train a cadre of professional librarians, 
archivists, and documentalists who will 
demonstrate: 

a) Ability to perform, and to supervise 
and train others in the performance of 
library, archival and documentation/ 
information techniques; (the curriculum 
should provide the students with both 
mental and physical aptitudes to 
perform these tasks efficiently); 

b) Ability to nake decisions, based on 
analysis yielding conclusions and 
synthesis ; 

c) Ability to plan information services, 
systems and networks (human and 
material) effectively to csrry out plans; 

d) Ability to deal with people: specifically 
in terms of personnel relations, inter- 
personal relations and public relations; 

e) Flexibility, initiative, perception and 
adaptability to changing circmastances; 

f) Commitment to the professional code of 
ethics* 



Status of School in Host Inst itution 

There is a positive correlation between the 
independence of a library school within the university 
organization and its status and effectiveness. The 
organizational framework of an institute or a school is, 
for this reason, recommended as preferable to that of a 
department* 

The two Unesco sponsored regional schools (^cole de , 
Bibliothtfcaires, Archivistes ct Document alistes, Universite 
de Dakar, and East African School of Librarianship, Makerere 
University) are firmly established as Institutes having 
equal status with other institutes within their respective 
Universities. Their directors participate in university 
affairs at a hirfi level. The schools are well known. 
Practically 100* of their students remain with the 
profession. 

The other three West African Schools— Department of 
Library Studies, University of Ibadan; Department of 
Library Science, Ahmadu Bello University, 2aria; and 
Department of Library Studies, University of Ghana--are 
established as full Departments in their own right (that or 
Accra within the Faculty of Social Studies » the other two 



in Faculties of Education) , ^I^^^^^^^'tf ^bSL^ich 
iudBCts. The oldest f^l^tute iSe^I is a Relatively small 
waruntil 1969/70 an ^^"^^Ites of the three schools 
wastage of students, ^^^^raduates o. 

generally obtain jobs «^*5^^3f sIllL^ie I University 
Department of^^^^?'^,^?,^?t!^sity of Zambia occupy 
and "Library Studies," ""^^"^r^th»ir uciver-^ities. The 
relatively weak positions vate^ntneiru^i^ ^^^^ 
position of the African libr^ schools^^hic^ ^^^^^ 
Departments appears to be ^eaicer ^nai 

arl organized as Insti*l»*«|^ ^t^oSidcLd individually, 
controversy and cases ^;°"^^v°te schools share the umbrella 
Yet it is to be note^ „®;L^„ts they Qust compete for 

circumscribed* 

Additionally, the ?-«-l^„J%r?Srmrof fi^wJ'ai«» 
Objectives of tl^'li^'f^g^S^lidisciJunaRy and includes 
whereas library science is interaisc^ humanities in 
elements of science, social science an ^^.g^^ jts 

financial security in its initial ye«.». 

Obviously, when the University |rant8 the libr«y 
school the status of ^^chool « Institge in ^^^^ 
right the Director or Head assumes a niga^ ^^^^^ ^ 
school's iinage within the l-niversi^y V 3^^^^,^ the 
a small school) is stronc^. The ^tron ? ^^^^ ^ 
two regional schools (Dakar and ^.^ak position of 

respective universities and the relati y ^.^^^^^^y is 

rired^ins?;^^ rf^rir^siusion. 

status in an academic institution i^-t ^nly related 
to the administrative strugure^f the un« ^^^^ ^ 
university administrative fr^wori ^^^^^^^ attainment 

level of programr.es ofierea anu 
of staff and students. 

The lev.1 of programmes offered ^^^the average 
African li^>r^y school i^^i^^^hL university admission 
the past been stoittcd with less tn ^^pears to be 

rai;rTofo;er?iL^incl£on^of tr^^^^^^^ 
te^ntS^^s? *lLSrLie*cS^ician level 
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TjroeraBiaes tends to form a substantial Pj^po^^*^"" °^ 
S^SlSent in the schools. Cnly in -'^Seri'm and 

SS^ai^ schools is there an e^t^i^^f l%^^if " ^!^^t^Ll 
Uer of students i^^^he ^-hnxcal an^ the^prc^e^^^^^ 

ele^nt of the decree course is so s^all t>.at it J;^^e 
eauivalP'it of a nincr. Tiie lacK o^ aejree jl.v<.* t 
creates the ina-e of technical traininc rather than full 
professional training. 

Ab <» means of inprovins the stafis of existing 
library schools a rise in ecade-ic proGrammes ^ ^ 
int^ction of rost-araduate studies and the t^^^^ 



less 
advanced 



duction Of rost-Gt-aauate ""--^i^^.^rrnTrAl and/or 
than deo-ree level prograaunes to technical ana/or 
.ced teacLr-tcuini^ coir.efc-es is recomn-enaed. 



Concurrentl;- it is hijh.ly "desirable t'aat library 

'e^^fence-fn'rSS^h^^f^eS^rudierind publication of f.eir 
ability to do research. 

Academic Qualifications of lecturers in the library 
schooirSor.^s to .inimum university recul^^ons 
•^ovpver. th^se l-3c^ir9rs are c^r-erally overioar.e. 
teacMnc and have little tine for research. 

Ultimately the status of the school yillJl«P^?f 
the ouaMty of its craO^^tes. Selection cf st .den,, i. 
therefore of the greatest importance f^^^I "f^e o. 




piy^sJr'l iS^.rview should for. a p.trt of t..e s, Icction 
i-ocess. Prior wore in,- e-perionce in . t]i'i''H .-r- auate 
Ine of the pre-re()ui3ites for aOnission to po -Lr.duate 
nrofesRional projr^iar.eg. 



RBaearch and Fublicption 



?.esearch n^c publication have ^^^^ ^V'f^^^^.lf^oyu 
pronoc';ls rather th^n achievements. ■^^ftS'-r 
Ih^z.^ rer^ research pro-nnur.es invol^^^^? ^t ul-nt^ at the 
-nd DV:ar, re-e-r-c'i procr-JirPO invulvm^ ct uienta at zne 
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Blasters and doctorate levels in Ibadan, Zaria and Accra, a 
research programme involving students at the first degree 
level in Zaria and a research proerajome involving students at 
the professional non-'graduate level at Makerere* 

No publication of student research has yet taken place 
althoufh the heads of the library schools at the University 
of Ghana, Ahmadu Bello University iSeria, and Makerere 
University have made proposals for such publica1;ion« 
Students of Ahnadu Bello University have developed their own 
Journal, The Li'brary Scientist , 

Besides personal contributions to international library 
journals academic staff of the Kirerian library schools 
contribute to Nigerian Libraries « academic staff of the 
Department of Library Studies, University of Ghana to Ghana 
Library Journal and academic staff of the East African 
School of Librarianship to the Sast African Library 
Association Bulletin and to Ugandan Librarie'sl The Ghana 
Library School publishes a Newsletter and Occasional Faner 
series > the Zaria school a Newsletter , and that of Ibadan 
an Occasional Paper series . 

Research and publication should receive increased 
emphasis at all of the African library schools* The need 
for such research is increasingly stressed by the profession 
at large as well as by library educators themselves* 

For the library schools to undertake research the first 
pre-requisite is an increased staff. At the 197^ Dakar 
Conference on the Harmonization of Library Education 
Programmes in Africa, the "famine" of library educators 
emerged as one of the major problems encountered by library 
school directors in the region* As an interim solution to 
the inter-related problems of shortage of staff and paucity 
of research the following are suggested: 

1) Links arrangements whereby visiting 
lecturers from overseas release local staff 
for study, experience or research^ 

2) Links arrangemeits whereby 
students of overseas library schools 
wishing to do research in comparative 
librarians>ip axebased for their field work 
at an African library school; 

3) Provision by all sub-Sahare^ African library 
schools of a minimum of four research 
assistant positions on their establishments. 
These research assistants should also 
function as trainees, thereby providing both 
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assistance to experienced lecturers in 
their research and • pipeline for futiire 
recruitment* 

Some areas of priority for research are: 

1) Cultural factors affecting the practice 
of the profession 

2) Information networks and links of 
information cooperation in Africa 

3) Factors roverning effectiveness of 
selected teachinc ^^lethodolo^^ in 
professional education 

4) Factors affecting growth in pu^lishin^, 
book production and distribution in Africa 

5) The role of the profession in fundamental 
education 

6) The role of the profession in the 
preservation and utilization of oral 
tradition - 

7) Factors in Africa affecting the rate of 
growth and use of 

a) School libraries 
bJ Public Libraries 

c) National libraries 

d) ^-v.adesiic libraries 

ej Documentation centres 
t) Archives 

To enable them to undertake the research studies vital 
to the development of the recion, library schools in Africa 
must actively solicit both internationally and within the 
region research funds to enable them to mount a continuing: 
succession of such projects. The results of this research 
must then be published. Improved distribution channels 
must be arranged to make the results of this research 
available within the region as well as internationally. At 
the 19/4 Dakar Conference on the Harmonization of library 
Education Progranmvjs in Africa the Icck of text books and 
professional literature adapted to the needs of the region 
was noted to be a major problem encountered hy librarv 
educators in the execution of their traininc programmes. 

The directors of the African library schools who formed 
the participants of the Dakar Conference sought Unesco's 
assistance m so basic a need as the compilation and 
publication of a book on the history and development of 
libraries in Africa. Additionally, they noted the lack of a 
vehicle for exchange of information and recommerded the 
establishment of an organ of communication in the form of a 
Newsletter of their newly formed ^Standing Conference of 



SK^inrofiSL^a^^ Bepaxt^e^^^l ll^rl^ I??dle5 f'*"'"'^ 
ilivl °' iDadan was chosen as first a'iitnf fpi^ 

KoJtlS'bv^«ll J?*''*^^ ^i^ly successful Ld should 
on-Sg reseats s^udf^^°oK^*i/^"*^^''-= concluded and 
newiletter" studies should arpear regularly in these 



P inane 8 

All schools except those of Addis and Tnnnlro 
£ eLem'LlS* -^ools irldiis''^i.S"L'SLS"I^„e 

edufation of whioh^>,£^'^^^°° faculty/school of 

«BwJof5^ *'*la?ies are at par with others in the 

J^®^ library school should have its own budget. 
The recurrent budget should provide for: 

^» Personal emoluments: 
i) Senior staff 

ills and Junior staff 

111; Guest lecturers/instructors 
2. Staff travelling and subsistence 
?. Revolving loans scheme for students 
4. Students field work and practicel training 

6. Subsidy to departmental magazine 

7. Teaching materials and aids 

8. Membership in learned societies 
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9* Current Bubscriptiozxa to joumalfl 
10* Frintlxig and stationery 

11* Haintenance and repair of equipment 
including departmental yehiele 

12* Cleaning aaterials 

13« Contingencies 

The capital budget should provide for: 

1* Building extensions and remodelling as 
necessary 

2* Furniture and fittings 

3* Equipment 

^. Departmental vehicle 



Physical Pacilities 

The East African Library School and Department of 
Library Studies, University of Ghana have separate buildings 
containing an office for each lecturer, a general office, a 
library school library and at least two classrooms. 

The library schools at Ibadan and Dakar occupy distinct 
and self contained floors of larger huildings and have 
available an office for each lecturer, a general office, a 
library school library and at least two clasayooms. In 
addition to occupying a floor in the Faculte aes Lettres« 
the Dakar School has a pre*f ab extension to cater for 
increased office and classroom r.eeds. 

The three newest schools: Depar iaent of Library 
Science, Ahmadu Bello University (1966), Department of 
Library Studies, Haile Sellassie I University (1963), and 
Library Studies, University of Zambia (1968) share office 
and classroom space in the Faculty of j:.ducation (School of 
Education in the case of Zambia) on a flexible basis. An 
office for each lecturer, an office for a secretary and 
classrooms as needed are available although they are not 
allocated permanently to ^he library schools* The 
Department of Library Studies, Ahmadu Bello University is 
developing a Faculty o; Education Library to serve both the 
Department of Education and the Department of Library Science. 

As the African library schools grow in student 
enrollment and full-time staff, the need for increased 
facilities becomes pressing. All of the 



library schools with the exception of Ibadan and Zaria 
continue to depend upon an additional classroom in the 
University library. Only in Ibadan, Dakar and Kakerere are 
there well developed library school libraries to serve as 
laboratories and to supplement professional holdings in the 
University library. The other schools are wholly or largely 
acpendent upon the University library for their professional 
liccrature collection* 

Present accommodation appears to be barely adequate 
in Ibadan, Zaria, Accra » Dakar and rTakerere and inadeqv.ate 
in Addis Ababa and Lusaka* 

Every School should have its own building rather than 
share facilities* A building gives identity and pride to 
staff and students* It also increases the status of the 
school* Such a building should include the following: 

1* Director's office 

2* Cffice of Director's Secretary 

3* An office for each lecturer 

4* General school office 

5* Four lecture rooms (minimum) 

6* Two workroomAaboratories (minimum) 

7* An auditorium for A-V presentations and colloquia 

8* An on-line computer access room 

9* A documentation/media resources centre (i*e* 
library) 
10* Storeroom 
11* Toilets 

Each library school requires its own library* Reliance 
on the university library is unsatisfactory because a library 
school library must serve as a laboratory in addition to 
serving as a resource sJid media center- In the library school 
library th<i de&ired proceedures and techniques must be 
demonstrated and simulated experience be offered in a 
controlled environment* The use of the library resources must 
equally be governed from within the school by regulations 
suited to the needs of the specialized clientele* 



ptaff 

Pull time staff strength at the schools in the region 
during the 1973/74 session was seven for Ibadan and Zaria 
(six full time for the complete term plus two visiting 
lecturers for one term each) four for Accra, Dakar and 
Nakerere; three for Lusaka and one for Addis Ababa* 
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Currently Tbadaiii Zaria, Accra, Dakar and Addis Ababa 
utilize part-time lecturers to supplement their full-time 
staff* For a variety of reasons, financial and otherwise, 
all library schools in sub-Saharan Africa relied heavily in 
their early years on part-tine staffinc:. The conpeting 
responsibilities borne by part-time staff rendered this 
method unsatisfactory and all schools have sought as a major 
goal the increase in full-time staff strength, with part- 
time lecturers serving to enrich the basic curriculum. 

In Janu&ry 197^ the following schools had African 
Directors-^Ibadan, Dakar, Addis Ababa, and Ilakerere; and 
the following schools had at least two African full-time 
academic staff **Ibadan, Zaria, Accra, Daikar and nakerere. 
In the case of Addis Ababa the single full time lecturer 
and Head was Ethiopian. Only in Zambia was the situation 
such that there was no African member of the library school 
staff. Indigenous staff have a very practical role to 
play in the creative adaptation of methods and content of 
librei7 education to the local scene. Firstly, they are 
in general th'' catalysts and innovators who make the library 
schools more responsive to African needs. Secondly, their 
presence plays a very important role in creating an image 
of the profession attractive to new recruits who will be the 
leaders of the library profession in tomorrow's Africa. 

Lach School rhould have a full-time director, 
preferably African, at the professorial level. For the 
library school to function efficiently, qualified African 
staff are essential. VAiile not excluding the use of 
^xpp.triate staff, especially as visiting lecttirers, it must 
be realized that African staffing not only affords 
continuity and commitment to African goals but also 
provides creative development of the African image of 
librarianship. The training of African library educators 
should therefore have immediate priority in all technical 
assistance programmes which hope to isqprove African 
libraries and librarianship. 

The full time staff equivalency needed for an African 
library school should be gauged by: 1) the number of 
programmes taught; 2) the niimber of students in each year 
of each programme; 3) the variety of specializations or 
competencies required. The preferred ratio of staff to 
students was given as 1:10 to 1:1? in the EALS 1970/7? 
Development plan. This was promulgated on the projection 
of three programmes— 2 year diploma, six month certificate 
course and a single one term course in 'Introductory 
Library Studies' for B.Ed students. 
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When planning staffing a student/staff ratio of 1:10 
is recommended as a guideline* The 1972/73 ratio of students 
to full-tijne staff equivalency of the Sub-Saharan African 
library schools is J5hown in Table II of the Appendixes. In 
evaluating this table it is necessary to bear in mind that 
fluctuations of staff irtiich may have occurred within the 
academic year are not reflected. On the basis of Table II 
one laust conclude that staff strength during 1972/73 was 
?J2!S^°*^^y adequate in Ibadan, Accra and Dakar only* In 
1973/7^ the -taffing situation at Zaria had improved to the 
extent that staff strength in full-time equivalency had 
risen to 1:12. 5* This brought all the West African library 
schools within the terms for minijmua numerical adequacy* 
In terms of a balance of experience and variety of 
specialties represented, staffing was considered by all 
schools to be inadequate. 

The following full-time staff are recommended if two 
programmes (Library Studies and Information/Documentation 
Studies) are taught: 

1« Head of Department/Director 

2. Associate Head of DeDartment/Specialist in 
Administration 

3. Specialist in Bibliography/Reference 

^. Specialist in Library Education/School Libraries 
?• Specialist in Cataloguing and Classification 
o. Specialist in A-V Kedia and Communications 
7. Two Specialists in Information Science/ 
Documentation 
If a third programme (Archival Studies) is offered a 
minimum of two (and preferably four) additional specialists 
in archival studies must be added to the establishment. 

Visiting lecturers, both experienced expatriate 
library school lecturers and experienced practicing 
professionals from Africa should be utilized to e^ich the 
curriculum* 

Lecturers from other departments will be required to 
ftl^^^^ courses in French language and in typing. In 
line with a needed interdisciplinary approach student? in 
Library, Archive and Information Studies will enroll for 
courses in the Departments of Education, Management, 
Psychology, Sociology, Computer Science and History. 
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students 

Student enrollment in the Sub-Saharan African Library 
Schools for the '\^'in^ scasion was as follows: 



PoBt-Gr?iduate 

Ph.D/M.L.S. Ibadan 
K»L.S. Zaria 
K.A. Accra 
F.G.D.L. Ibadan 
P»G.D.L. Accra 

Undergraduate 

B.L.S. Zaria 



Addis Ababa 



Zambia 



Non-Graduate Professional 

t'"A" level entrance) 
Dakar 

Kakerere 



year 1 
year 2 
year 5 

year 2 
year 3 
year ^ 

year 2 
year 5 
year ^ 



year 1 
year 2 

year 1 
year 2 



:'on«'Graduate Sub^'Prolessional 
("O" level entrance) 



Ibadan 
Zaria 
Accra 

Addis Ababa 
Lusaka Diploma: 

Certificate 



year 
year 

year 
year 



year 
year 



7 
8 
4 

5 



40 

23 
16 

15 approx. 
15 approx. 
15 approx. 

12 
11 
10 



40 
28 



30* 

25 



- 25 

- 53** 

- 30 

- 26 

- 10 

" 27 

- 15 



Represents figure of those admitted* 

Includes graduates of former 1 year certificate 
programme who returned to complete the diploma* 
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The unstated £,ob1 of library education as it began in 
Africa was two pronged: 1) to train new staff and 2) to 
upgrade existing staff. In many cases the first serving 
St 'iff lacked sufficient acadeniic backf-round to enable them 
to proceed for professional trriininf* Therefore the 
standard of entrance qu?ilif ications was momentarily impeded 
by the educational level of those already employed. 
Particularly in the- cases of the two regional schools, early 
intakes of students wore required to underro lengthening of 
programmes and remedial o^r.cral acadeaiic studies* Tuis 
period has now* it appears, passed. AcriGSion to all 
programmers is consistent v;ith the adnission requirements of 
the Universitief3 themselves* However, in the university 
based library schools the problem created by differences in 
admission re quir events between the sub-professional 
programmes and the professional propramaes will remain a 
perplexing one. Although it is in general agreed that 
requirements for the two levels are not the same, 
harmonization appears necessary to provide a ladder of 
opportunity for exceptional recruits from one level to the 
other. PCany leaders of the profession in whatever part of 
the world start their ctreer as library assistants. 
Opportunity for advancement is both humanely and 
professionally desirable. This necessity has been most 
clearly verbalized in areas of Africa where educational 
development is retarded and immediate recruitment of 
sufficient library staff at a hicrer academic level 
impractical (i.e. Zaria, Northern Nigeria; Ad'is Ababa; 
Zambia.) The necessity of provision for the ladder within 
the iVfrican scheme of library education will undoubtedly 
remain a practical reality for the decade to come. 

In evaluating present students one inescapably reaches 
the conclusion that students with prior library experience 
have an added edge in motivation. This makes the quality 
of students in sab-professional courses immeaiately 
noticeable. Such students may even appear surer of 
themselves and more motivated than is the case with some 
students in post-graduate courses who have not had prior 
experience. 

It is to be observed that despite the noticeable lack 
of and need for valid statistics of professional manpower 
needs in the region the library schools at Ibadan, Zaria, 
Accra, Dakar and Kampala are doubling their student 
admissions in the 70s. Increased admission seems to be a 
val^i trend and points to the capacity of African nations to 
absorb spiriling numbers of librarians in the coming 
development decade. 
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It is recommended that to er^xre that the utmost 
benefit is derived from the tr^iri-- offered, adnission 
requirenients for all courr*-," t.:s. -r, ^^iforsi v/ith 
university requirements for courses sf that level I 

A e,ood university subj'ict derre'r should be the pre- 
requisite for professional (post-^ra": .zte) procraames. 

Ir. selecting students the foi:^..ir.s should he 'oorne 
in dind: 

1) Appropriate lih^^ral educ%t.-.r, n T>re- 
reouisite should r^-fl-ct ruhj^^t 
competence appropriate to 'r eci alization 
selecte<?. 

2) Appropriate personal qualities (enjoys 
people, enjoys bookri, fleicicle, perceptive, 

has initiative, thinks lo.7Lcall7) arf» essential. 

3) Experience in library wor'- reveals Altitudes. 
Students should b-e arlvised t obtain' such 
e>:perience before «riniicion. 

Vliilc manpower ;.ro -cctionc r;o^ vernnont plAnn-r*": 
should not be discounted it should te ^orne in Lind th>^t 
tiie:^ ma^' reflect th'3 thinl-in;- of rerson?; rnt fully aww of 
the developr:ent pote»\tial of the profession, it is 
necessary at this stage to tr^in those vho will develop 
libraries and librsrianship as well as those who will man 
existin:^ ones. Subject to availability of suitsblv 
qualified staff and adequate facilities it is recomaended 
that the existinc library schools double their student 
admissions in the 70s. 

In view of the desirability of increasing contact and 
harncnizinc procrainres in library, ai'Chival and information 
sciences m Africa, scholarships should be made available 
through African regional orcanizations (CAU, Association of 
African Universities) to promote interchance of African 
students attending library schools in the African region. 

Additionally there should be arrangement for exchanre 
of advanced research students between African library ^ 
schools and those overseas. 
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Levels « Duration of Projn^amaes and Degrees Awarded 

The degrees awarded and the duration of present 
prograxoses is as follows: 



Ph.D. 
n^, KI£ 



PGDL 



3 years minimuB 
2 years minimiim 
following degree 



— 1 year following first 
degree 

BiL, B.Sc with library science 

subsidiary — 4 years 
of \diich roughly )4 is 
in library science 

BLS — 3 years of viiich 

roughly 2 ^ears are in 
library science 

DAFB (Dipldme d' aptitude 

aux fcnctions de 
biblioth^caire) — 
2 years beyond the 
baccalaureat 

Dip. lib. — 2 years 'oeyond 
advanced level 
(12 years) secondary 
school 



— Ibadan 

Ibadan, Zaria, 
Accra 

— Ibadan, Accra 



— Addis Ababa, Lusaka 

— Zaria 

— Dakar 



Certificate 



1 year beyond secondary 
school 

6 months beyond 
secondary school 



— Ibadan, Zaria, 
Addis Ababa, Lusaka 

— Accra, Luscka 

— Kampala, Dar es 
Salaam, Nairobi 



It was recommended by the participants at the Dakar 
Conference on Harmonization of Librarianship Training 
Programmes in Africa that all candidates admitted to courses 
should meet the same entrance requirements as required for 
similar courses in the University. 

The participants recommended that the duration of 
courses should be as follows: 

1. Non-professional certificate courses — at leest 
one year ; 

2. Para-professional diploma cotirses (training 
candidates with at ieast 10-12 years prior 
schooling) should last at least two years ; 
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3, ProfeRflional d^ " ^lo":/i courses for non-graduates 
Ccanciidates navin^ »4 years prior schooling, or 
Advanced Level GCE> "iiould last for at least 
two years ; 

Degree coarses (with ainor in library science) 
when considered necessary the period reserved 
for the library science element of the course 
should be of the same duration as for the 
professional diploma, i.e.* at least two years ; 

5, Post-'graduate diploma courses should last at 
least one year ; 

6, Higher degrees ; duration of courses should be 
governed by the regulations of the individual 
universities*^ 

It is generally recognized that an informed as well as 
a perceptive nind is a valid part of the imas^ of the 
professional information rcientist/librarian/arcbivist. 
The librarian must therefore be a broadly educated person* 
For this reason the international trend today is 
increasingly toward professional library education at the 
poet-graduate level » combining a liberal education with the 
techniques of scholarship and of librarianship* That this 
ia also the opinion of African library educators can be 
seen in the recoxmnendations of the participants at the 
Unesco Conference on the Harmonization of Librarianship 
Training Programmes in Africa, Dalrsr, 25-27 February 197^. 
This Group of library school directors and educators 
recommended that 

While recognizing that for sometime various 

countries will continue to offer first 

Jxofessional courses at the undergraduate diploma 
evel, the ultimate aim should be to offer first 
professional training at a post-graduate level •? 

The participants at the Colloquium on Li"brary Education in 
Nigeria, Ibadan, Karch 15-'i9, 197^, recommended 

That librarianship in Nigeria must move 
toward a poat-graducte profession* o 

Tied closely to the problem of developing a suitable 
curriculum is the time allotted to the programme* It has 
been generally accepted that at the post-graduate diploma 
level one year is the most practical length for the course, 
but at present Ibadan, Zaria and Accra which offer the 
P*G*D*L* regard a two year professional programnie 
(preferably a masters) with its additional time for field- 
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work and research programme as preferable • John Dean, then 
director of the Institute of Librarianship, University of 
Ibadan said in 1966, "One of o\ir greatest problems in the 
Inr.t:V:*Jte of Librarianship in Ibadan is to shape our course 
in such a way that the very linited teaching; tine at our 
disposal is most usefully utilized. In one session's 
course we have only enough time to cover the core subjects 
a'^eriately and the newer specialities v;hich are 
proliferating <jt such an alarming rate are only briefly 
touched upon. ^ ^ 

In 197^ the present Head of the Department of Library 
StudieSf University of Ibadan, Prof. F. A. Cgunsheye 
stated. "Ibadan finds that tbe content of library 
education has expanded so much in the last five years that 
even one year is found to be too short to impair adequately 
t^at is considered the required minimiua qualification for 
library education. Ibadan is proposing to replace the one 
year postgraduate diploma course with a.tvo year Masters 
degree course for graduate librarians. 

Non-degree diploma programmes with a two year period 
are generally much more satisfactory structurally than the 
one year post-graduate prograiii^nes. With the international 
trend toward a post-graduate profession, with British and 
Canadian schools favouring a two year Masters and American 
library educators responding with more than polite interest 
to such an extension, curriculum planners for African 
librarianship are also looking toward a two year framework. 
Accordingly, it is advisable that the first professional 
qualification awarded by the sub-Saharan African library 
schools be a two-year masters degree. 

For many library "house-keeping" tasks library 
technicians are required whose academic backgrou^id need not 
be 80 high, but who, having appropriate personality traits 
and aptitude, should be given advanced technical ^rainxcg. 
All African library schools offer such middle level 
training. African library educators at Dakar recommend ad 
that admission requirement for thin course should be the 
secondary school certificate And duration should be two 
years. 

The teacher- librarian is a specialist educator and 
the preferred professional training is instruction in 
librarianship given through or in close cooperation with a 
Faculty of Education in a university and leading to a 
post-graduate qualification in library, archive and 
information studies with an option in education or to a degree 
education with an option in librarianship. 
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In countries where the touUc of teachers are Produced 
in intermediate level teacher training colleges a course 
in use of the library in teaching and another course in 
organization of the school media centre should be offered 
to all students in such Colleges. 

It is possible, for reasons of economy of limited 
resources to combine the various levels of training in a 
university-based school. The attacteent of a non-degree 
diploma level course (whether ostentiously for intermediate 
or for professional librarian=) ^ a university departnent 
not only drains the time of the cturere and downgrades 
?he status of the school, but also it leaves something to 
be desired in professional training. Yet it will clearly 
be a very important part of the prograiames of African 
library schools for the coming decade. It is necessary 
therefbre for library educators to reach * ^« °° 

aims of the undergraduate diploma course ^^^"'^.^iE^.^j, 
uercentaee of fully professional content and to view with 
?pen eye! i?s iajact on professional development, unity 
and leadership. 

In the interest of harnonization and standai^dization 
it is advisable to draw the bar between professional and 
non-professional at the level of a Graduate P-o^^^^^^^.^^., 
cleaily demarcating all programines of less than on academic 
first degree as technician traininc If it is then i^elj 
desirahlfto k€ ^p middle-level training at two years, there 
should he consideraole general studies content rather unan 
two years of purely professional studies. 

The amhieuity of levels of training would he clarified 
if technician training vera done in colleges ^'^^^^^J^J^fy 
rather than university based library schools. The Nigerian 
profession at the Colloquium on Library Education in 
Nigeria. Ibadan. March 197^. recommended; 

that the facilities for training library 
technicians might be better providea in a 
technical college situation than in a 
university situation as at present .11 
However economy of resources and teaching staff may 
predictably keep technician level training in Africa wltnin 
the Universities for the coming decade. 



Wethods 

It is recommended that, in view of the increased 
competence of students who have worked in li^^a^i^^^^^Jr 
lack of experience on the part of the majority of students 
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entering .he li^r-3;,^f,-J|,SJf .^fod!"!!^^^ 
£?SLrir"a^oyd*'ri^JertSSI L a «eans of integrating 
theory with practice. 

pointed out in Dakar, 

it is imperative that graduands for a 

schools and ?°spitais isj.i *^ 
of practice with theory.^-i 

Prof. Benge wrote: 

The ir.portance of practical applications 
rprSL« no less i.^^^^^^ 
fep*a5rt7;nd"d scoSnec^trfrom practise then 
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something is wrong. If we are teaching 
Principles of Lihrary Science how can we ensure 
that they will be applied? If they are meant 
to he guides to actioa how can we guarantee that 
riffh^; ?ction will fellow? ... 

The inportance of practical work seeas to ne 
much ETeater in developing countries because in 
ZI7 lases there will he little or no guidance 
(training) in the libraries i.'..ere studejits ta..e 
up appointments. t:dn7 of our students take up 
Srsecial Library posts vrtiere they are m charge 
of the library, and nobody else in the 
oriranisation will even understand what the 
prSbieas are. For this reason practical 
training becones a res- onsibility of the teaching 
aeencv - anci >.e cannot evade it by rreacring the 
importance of theory. T'-^Ml ^ 
ftourse is vfcolly inad equate. 

In view particularly of the lack of teaching models, 
the use of audio-visual teachin- aids for simulated 
^erlenle should become widespread in African library 
eScation. Creation of relevant a::dio-visual aids is an 

S^l of research in v:hich the African library schools could 
cooperate with international professional orcanis^tions. 

In the post-graduate proeraiimes all students should 
have at least one Seminar. 

Teachinr of African librarianship is generally 
hampered by lack of textbooks adapted to African needs 
althourh creative work is being attempted within the 
Shoolf in"he nsra^ school lyllabii. .It is recommended 
that international professional associations give close 
^dy ?o the f indinls of the Unesco Conferenc2 on the 
Snization of Librarianship Training rrogranmes in 
if^icarcakar, 25-27 February 197*. wherein participants 
moved 

That Unesco should assist in the compilation 
of a book on the History and development of 
libraries in Africa based in part on 
information already exiJting in unpublished 
form at library schools in Africa. ^'fr 

They additionally recommended that Unesco 's assistance 

be sought 

a) in the compilation of text books 
adapted to African schools* needs; 

b) to undertake the financing of 
publications of text books. 
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An iaportant objectivs of the library profession in 
the African region today is that of maintaining a single 
profession uniting the specialized services of librarians « 
arcjiiTists and docunentalists. The corresponding ain of 
library educators is to enable the information processing 
and servicing profess ions receive training conducive to 
furthering this ob,iective by ensuring that each cadre of the 
profession (librarians « documentalists and archivists) 
understands the similarities which unite them as well as the 
diTferences which characterize their specialties* 

Zhis goal is on the verge of attainment in the Dakar 
School which now offers specialized training for librarians 
and archivists and will shortly initiate its specialty in 
documentation* The £BAD curriciilum provides a common core 
for all students* This common core is topped by an 
additional core for each of the three specializations- 
library studies, archival studies and information studies 
(documentation)* Students of each specialization undergo 
at least one course in each of the other two areas* Nowhere 
else in Africa have plans for a comprehensive professional 
school come as near to realization as at Daka^* But the 
goal is present* Prof* F« A. Ogimsheye, Head of the 
Separtment of Library Studies t University of Ibadan« foresees 
the future development as leading to a Department of 
Communications which would embrace library studies « 
archival studies, museum studies, information science, and 
mass communications media* Librarians of Eastern Africa 
•xpressed their support for such development when at tha 
International Conference on Development of Docximentation and 
Information Network in £ast Africa, Nairobi, July 23-August 1» 
1973 they resolved, 

that a regional training institution for the 
training of documentalists, librarians and 
archivists be established, and 

that an inter-continental bi-lingual training 
institute at diploma/post graduate and at such 
other level or levels as may be deemed 
appropriate, catering for all branches of 
information services, should be given 
consideration by the countries of the region* ^ 

The present position is one of very limited specialist 
training* Outside of Dakar archival studies are not 
offered in sub-Saharan Africa* A specialization in archival 
studies for English speaking Africa at the University of 
Ghana is expected to open by 1975* A course in archival 
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•4^iiii.a «T)T)e«r« in the prospectua of Library Studies, 
uSJirSiS oHaiSia, ^^t it has ne^er been possible to 
teach it. 

Opportunities for documentation/information science 
trainiSS are equally limited. Dakar ^"''cl'" * 
coS^Si While it. full specialixatioa ^V^J*??^^ ta-iit 
Ghana and Zaria offer i^^itute 
a course in information retrieval at 
<4»T>ir.>' th. SDrinR 1967 term and Ibadan held a two-wee. 
J^k^oj for^sen^or librarians who would be planning and 
SxecSting PWRraames connected witb computer applications .a 

UbrSxef ?"^''5-2^^P"l -"^ri^iS-^l^i^erlr't^ln 
"Information in the Seventies? ASLIB of Great tritam 

supplied 4 specialist personnel as teachers. 

Wo <-r.i.inina for documentalists exists in Eastern Africa. 

It «.Jer«:'^i'Sf^ly Successful -^Sr^^SlS^^^r" . 

in Documentation was held Septenber-Hovenber 1969. ^ne 
bourse was sponsored by Unesco with the 

-tSical assistance of the ?"«dr"^,^^^^J*tJ5rii one 
Six viaitins lecturers cane from Cjermany for perioas oi wuo 

«-3o i«kl each to lecture on individual specialised 
aubiects thile a meSbel of the school worked as pa^^-ti::* , 
Sst^^clof ^d coordinator throuehout the course - 

The UNESCO Expert Meeting on National Planning °' , 
Doc-imen?ation and Library Services held in laupala, 7-l5th 
L^cSr 1970. aade the point that librarians and 
dSeStaliBti should receive the same basic training in 
lS?^iilp with specialized courses in documentation 
techniaues and that UiraSCO should promote the introduction 
of BMCillilt courses in documentation work at existing 
SLo^s S helping to provide the necessary specialized 
^eaehing 8taXX« 

All Bub-Saharan African library "chools were founded 

sj-xss:? ws^i 

professional level as follows: 

FirstSenester: Library Organization and 
lailSIaHSte (including attention to the 
library in the social order), 3 hours per 
week: Cataloguing and Classification, *; 
Selection and Acouisition of Books and 
other Materials (including reading needs and 
interests), 4; Bibliography and Reference 
Work (including Government Publications;, 
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Second Semester : Either Group I (Public 
libraries, wiiia special attention to 
library Extension, 3 hours per week; Adult 
end Fundamental Education, 2); to Group II 
(Work with Children and Toung People, 
5 -.-Iniin;^ Childron's Llterat^tre, 3; Education 
and Child Psychology, 2); Or Group III 
(Scholarly and Special Libraries, e*g* 
tanivorsity, government, etc., 3; Archives and 
Paleography, 2); And Cataloguing and 
ClassiTication, 2; belection and Acquisition 
of Books and other Materials, 2; Bibliography 
and Eeference Work, 2; Jield Work, 4, 16 

Tables III and IV attempt to compare the basic 
prosranme for the training of professional librarians which 
was proposed at the Ibadan Seminar with the present 
syllabuses of the library schools in *roPi<^*l ^^"*;,^t^„,T 
all cases existing curricula hew closely to the traditional 
core. This core— Library Organization and administration. 
Selection and accuisiricn, Catnlo^in;; and classif :.cation, 
Eeferenco ai^d Bioiiosrapay ana ^i^Ci^i t^i^as ixore^ies-- 
public, school, university and special— is being taught in 
a comparative manner with the libraries of Great Britain 
and America forming the background and libraries and 
librarianship in Africa being used as examples. 

the opportunity to tailor professional programmee to 
African needs was a major reason for the establishment of 
library schools in Africa. The report of the 1953 Ibadan 
seminar drew attention to this basic objective in these 
wordB, "Training in professional library schools outside 
Africa, in countries and institutions geographically and 
intellectually remote from the realities of African problems, 
does n^t and cannot provide a fully satisfactory alternative 
to properly organised professional library training on 
Africar. ground. "'*7 

9»hus far in the evolution of curriculum for the 
African library school the distinctive needs of the African 
situation appear to have greater coverage in courses in 
"Library and society" (Ghana), "Libraries in their social 
setting" (Makerere) or "Library and the community" QZaria; 
and receive a general interpretation and emphasis in 
subjects such as 'selection and training of staff,' 
•planning of buildings,' 'acquisition and orgenitation of 
materials,' or 'bibliography' to name a few. CouTbes in 
types of libraries are also oriented particularly toward 
the local situation. That the distinctive needs of Africa 
are borne in mind in all courses is revealed in the 
descriptive notes in the respective syllabufias which 
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•nuBerate; "Principles of book selection for diffeiant 
groups and in different libraries with particular eaphasis 
on the problems caused by multilingjual societies," ^ 
■Special adaptations for Africa of classification schemes, 
"Copyright law in Africa," "Special problems of care and 
maintenance in tropical conditions," "Development of 
national bitjlic^ruphies in newly developirs countries 
(East African School of Librarianship, Kakerere); 
"Emphasis will be placed in each section on tiie peculit\r 
problems of administering and organising libraries in a 
dereloping West African enrironment ," "Librarj Associations 
in West Africa," ""The planning and siting £^01 library 
buildir-j^,? with special reference to the tropics, 
"African bibliography," "The indigenous alphabets and their 
potentials," "Publishing and bookselling with special 
reference to Ghana," "Problems of bibliography and 
documentation with special reference to Africa" (Department 
of Libi«ary Studies, University of Ghana); "Buildings and 
their care in tropical countries," "Collections, their 
treatment and protection," "The psychology of presenting 
and the technique of preparing the public for r^iac\ing, 
"African bibliog:rap:iy, gct^naral and by discipline; -^P.esearcr 
in Africa" (L'Scole de BiuliothectLires, Archivit»ceb, et 
Documentalistes, University de Dakar); "Library history 
with special reference to library development in Africa, 
"Organizational pattern of library systems with apecxal 
reference to Europe, America and Africa," "Higerian 
bibliography," "Sources for African studies, 
"Cataloguing schemes in West Africa," "Classification 
problems in West African libraries," "Development in 
Africa with special reference to Nigeria" (Department of 
Library Studies, University of Ibadan); "Cataloguing 
problems with particular reference to Nigeria." bystems 
of national bibliographic control: Africa, Nigeria, Ghana, 
"Bibliographic control of area studies: African studies. 
Islamic studies," "Analyses methods of i-^entifying and 
satisfying different community needs, and describes the 
present patterns of library development in West Africa,* 
"Critical assessment of library development in West 
Africa, inc? iding an analysis of the role of international 
and foreign aid," "Problems of selection and acquisition 
of AXrican material," "Emphasis given to library 
development in Ghana and Nigeria" (Department of Liorary 
Science, Ahmadu Bello University); "Literature of 
Ethiopia," "Literature on Ethiopia," "Bibliographies on 
Ethiopia* Africa" (Department of Library Science, 
Haile Sellassie I University, Addis Ababa); "Development 
of Libraries in Africa," "History, development and ^ 
eharacteristics of publicly supported libraries in Zambia, 
"Library law and other relevant legislation in Zambia," 
"History and fwvtions of national, academic and legal 
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deposit librariest with oecial reference to those in Africa," 
"The history and functio^^ cf special libraries, information 
bureaux and those national libraries that have a specialized 
fur ct ion, with emphasis on those in Central and East Africa" 
(Library Studies, School of Education, University of Zambia)* 

The developzient of a curriculum which covers the 
accepted core subjects and yet is specifically oriented 
toward library lead^^rship rxee^s within the African culture 
and conditions is a present priority of all schools* 

Is trot» Adetowun Cgunsheye pointed out at the Dakar 
Conference, February 25, 1974: 

The cotirses in most library schools in 
Africa are based on framework of courses in 
Great Britain, Paris or U.S.A. Thi? is 
because the i^ersonnel establishing the courses 
have to operat;^ from the basis of what is known 
and accepted. The content of library history, 
print ins and book production, literature sources 
and bibliography, Crrganisation of books and 
materials and library administration, have 
been based on the European or American 
experience* Because Alrican libraries obtain 
books from European and A^^erican sources, they 
have had to include studie^s of librarianship on 
both continents as well as to study what has 
accumtilated as African librariLsinship or 
courses for African Studies. i;::e content of 
courses in African library schools is 
essentially geared towards comparative 
librarianship, because they have no alternative* 
The courses are therefore crowded - witl. experience 
of world librarianship and the African component 
is treated as special subject instead of bein^ 
integrated into every course* It is th«'refore 
imperative after 14 years of library education 
to analyse the needs of African librarianship and 
work out a course that will meet the special 
needs of Africa and yet meet international 
standards for library education* There is need 
for a rethinking of the whole concept of librarian- 
ship in a society that is at the moment non-print 
orientated. It is important to redesign courses 
and syllabuses so that they are geared to the 
xieeds of developing countries* It is also 
imperative to note that in a world that is largely 
becoming integrated, we cannot afford to 
isolate African librarianship*''® 
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<p>,« rtt^J^^rt^ for curriculua raviaion was stressed by 
The Inttr-University Council for Higher Education's 
Overseas worlrinR Party on the Trailing of Librl^ St«f f of 
Overseas Universi.xo. in its 1970 rej^t ^hich ^ed Sft? 

— syllabuses of library 
schools for English-speaking African countries 
reveals the strong influence of British 
w fr^^^'^^ education. This is understandable, 
but it is important that African professional 

present of tae distinctive needs of Af-ican 
librarianship. 

Revision of many of the syllabuses of 
llll^ schools to reflect these needs is 

""l"^?^- f^is is well appreciated 
ISd^^r^^^!""!^^ teachers in Africa, 
^? ^"^"^ action toward the revision 

or syllabuses is worthy of high priority.19 

With v««'^J[«.*^"''5Vt''^ ^ ^'^''^ as elsewhere are watching 
interest Unesco's attemots to bring about a 

ojrcmviBxs ata inxormation scientists which ct^omt^aH 

5S^r?als"M^^"L'T "^^^ headi^S:-''^|o'i,S???nJ,*^' 
of «eo^ "anagement, and Technology. Eiaiples 

?;f„^ J '^""**?* suggested for librarians, archivists and 
iS^?Sle"? """^^^^s ^der each broad heidSriJe^2wS°^ 

— iV^^ proposed core curriculum was 

LiS^aJ^fr^ffv.-*^™ "^'S"" Conference on Harmoniaation of 

iibrarianahip Training Programmes in Africa which was held 
at the University of Dakar, February 25-27. 1974 There 
the heads of African library school^ ni^ed^he curricula of 
^•^X^^^"" programmes at the existing schooll i^?he 
2ofi?n; ^"'^"^^'^'d the programme prewired by the Unesco 
Working Group in Paris in January, and recoimendedV 

1. That the progranune of the Unesco workina 
group should be used as a framework for 
f^f J"" of existing programmes at 
•xiBtlng library schools, and 
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2. That the TJnesco working p^^^J P«'Kraii«e 
Bhould also include the teaching of 
nr«T Tradition under Library and ^o^iety 
in the Jjoundations Section; and Av^ 
v<a«« T materials and t echnology in ,tne 
Katerials and xBcanoloey sections of the 
programae.tO 

In a backKTOund document for auhmiasion to the 
IntergovSrJSentTl^onf erence on the Planning of^Jjt-onal 

Overall D<>c^«-*''*i°?'^"'?^i^:?%^f '^IL'lS^Jined the 
l^??S"iuSc?s II-?. ISflSSifii'^h; education of the 
professional librarian: 

Seqnired coorses t 

Organisation of knowledge and of the 

educational system 
2- General information science 
I: Library theory (including library ecology, 

sociology, and payci^olo;^) ^ 

4. Domestic and foreign liorarianship 

5. Study of the book 

6. Hew media 

7. Library administration 

a. library managemenc 

b. function and method of 
library administration 

8. Cataloguing 

9. Bibliography 
10* Documentation 

11. Informatics ^ ^ . . ^ 

12. Library building and technology 

13. Library legislation 
14>. Administration 

15. Comparative library science 

ap#eializations 
A. According to type of library 

1. Public libraries with further 
specialization possibilities: "^t*^?^^^^ 
libraries, school libraries, music libraries, 
company libraries, hospital libraries, 
county libraries, etc. 

2. General research libraries with 
specialisation possiiilities: national 
libraries, collei^es and university 
libraries, trude union libraries, etc. 
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5. special litoaries and docunantation cantrea. 
B. Spacial fialda 

catalogiing. information scianca.^' 

Comp«:ing thaaa *-o,«^i«f|}i^|^!|^1ibSS Shoola. 
ayllabuaaa presently uaed in the Nigerian nor j 
Prof. F. A. Ogunsheye conuoented. 

Nigerian Library achoola a^e not giving 

eouraes in the following areas 

in Nip;eria.22 

Tim "t-— 1^ r.».r..«nca of IfrlrnT. Library Schoola 
After consideration of the progra«^eji of the exisUng 
African library schools i» »f :|f J^oblems 
2J*ouSJeSl r U^SSTdratSfir^^^^^^ Of their 

training prograames were: 

1. The difficulty of recruiting sufficient 
ifrican teaching staff; 

2 The problems connected with the teaching 
^' of special subdect.areas, euch ass the 
cataloguing of African names, the history 
of libraries in Airica, and 
documentation/information science. 

3. The lack of text-books adapted to African 
needs. 
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Beeognitlng the necessity of organizing a machinery 
of oo-operation and exchange of inforaation in order to 
tackle these probleaa: 

1. The participants noted the shortai^^e of teachers 
at the various schools* considered the 
difficulties encountered in teaching specialist 
courses and reconmended that a machinery 
should be established for the exchange of 
staff between the schools; 

2. Secommended that machinery should be established 
for the exchange of students among the 
African library schools; * 

3. Agreed upon the regular exchange of publications 
such as fT%T>MMi reports, dsTelopment programmes, 
research papers and syllabi (including revisions) 
as well as data (staff lists, statistics, etc.); 

4. Unanimously decided that a Standing Conference 
of African Library Schools (with the accronym 
of SCAL3) be established to serve as a forum 
for the discussion of all matters concerning 
teaching^ research, and administration at 
library schools in Africa. It was further 
decided that the Standing Conference shotild be 
convened every two years at each of the schools 
in rotation, and that it should have a convener 
lAio would be responsible for organizing the 
Conference— the successive conveners to be the 
Heads of the respective schools. Ato Tesfaye 
Aidiga, Head, Department of Library Science, 
Hails Sellassie I University, Addis Ababa, was 
selected to be the convener of the first 
conference of SCALS scheduled for 1976* 

3* The participants noted the lack of a vehicle 
for exchange of information and recommended 
the establishment of an organ of communication 
in the form of a newsletter to be entitled 
SCALS Newsletter to be based at each of the 
schools in rotation for three years. 
Prof. Ogunsheye was chosen as first editor. 

6. To help them accomplish these goals the 
participants sought Unesco's assistance i 

a. For the provision of sufficient 
fellowships for the training of 
teachers urgently required at all 
library schools in Africa; 
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To give financial support for future 
aeetings of tlie Stardins Conference of 
African Library Schocls: 
To assist in the compilation of a bock 
on the history and development of 
libraries in Africa, based in p^rt on 
information already existing in 
unpublished form at library schools 
in Africa. 23 i 



Development of Additional Schools of Library. 
Archive and inxormation soience 

Additional library schools are in the process of 
planning in both Eastern and Western Africa. 

In Nigeria which already has a large Department of 
Library Studies at Ibadan and one of Library Science . 
Zaria, a Department of Library Science was in 197^ approved 
Ifj the Senate of the University of Nigeria, Nsukka. 
A proposal for training library technicians has been 
submitted to the Provost of the Institute of Management uid 
Technology, Enugu. Proposals for training librarians 
Bftdia centre specialists are also being considered by the 
Faculty of Education, University of Benin, Benin City. 

In Sierra Leone the Library of Pourah Bay C?^^?^® ^ 
coxulunction with the Department of Extra-Mural Studies, 
University of Sierra Leone has been running a course 
preparing students for the City and Guilds library 
certificate. The need is felt for something higher than 
thin certificate to take care of middle level training and 
it is therefore hoped to start such a course later. 

In Eastern Africa there are signs of additional schools 

also. Already both Kenya and Tanzania are offering 

certLTicate level training courses although they have not yet; 

estabUshed library schools. T. K. Lwanga, Chairman, 

Council on Library Training in East Africa, describing the 

situation with respect to higher education for librarianship 

in Eastern Africa at the Unesco Conference ii» Dakar, 

Pebruary 25, 197*» ""^d, 
• 

In the last two years there have been 
strong feelings that a graduate programme 
should be established, on a regional basis, as 
soon as possible. During the Standing 
Conference of African University Librarians, 
Eastern Area (SCAULEA), Addis Ababa 1971* the 
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following resolution was passed: 

"SCAULEA recoDOiezicB the establishment of 
graduate studies procTrarmes in librarianship 
at a University in the area to service the 
area's needs with due regard to long and short 
tern manpower requirements, 

A recent development has been the 
appointment of an expert by the Ford Foundation 
to assess the viability and financial 
implications of the projc^ct if established 
somewhere in the Eastern Africa Area* We 
are therefore very likely to see a post-graduate 
coxirse established at one of the Universities 
lAiich have other going training programmes in 
librarianship • 23 

While the Graduate Library School for Eastern Africa may 
develop at an existing school it may equally well form the 
basis for an entirely new school. 

The next country in Eastern ATcica in which a library 
school is likely to develop is Kenya. Up until the present 
senior Kenyan librarians have been trained abroad while 
supportive professionals and junior librarians have been 
trained at leaker ere. On 3rd September 1971 the East 
African Library Association, Kenya Branch submitted a 
memorandiUQ on the Training of Librarians in Kenya to the 
Kenyan Government Training Beview Committee* In this 
memorandum the Association stated: 

We would recommend that the Univereity 
of Nairobi should be urged to include a library 
school in itc next five year development plan* 
This seems to us the only way Kenya can start 
producing the sort of librarians who are 
prepared to grapple with Kenya's library 
problems while being fully senaitivf; to their 
environment .26 

As a result of this memorandxim which was published 
in the press the Norwegian government offered through 
Unesco's programme of bi-lateral aid to assist in the first 
six month training programme for library assistants which 
commenced in the Kenya Polytechnic, Nairobi in October 
1973» The course was expected to train up to 30 library 
assistants. 

In Tanzania a certificate couree for library 
assistants has been since 1972 offered at the 
Dar as Salaam College of National Education* 
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. p>f >H»n,T Plan f -r ^^>— T ^-iucation 

to mount manpower survey to Iacj;);i*»*" ^t.^ hSpecl, 
development P^'^^^^f S^Srwhl have 

however, that by the "^^^^^^i; a model plan for the 
collected sufficient data to up by 

Region to ^>e,dra^ "P- Ihould be considered by the 

experts "^i^^^'^^^J^Af-I^al Library Schools at a^^extra- 
Standing Con^"""^?^^ consideration and approval the 
ordinary meeting, "ter consiuBiow sCALS to UNESCO 

?LiS^proved plan should be submitted^^ Governments 
for transmittal by the Internacionai 

concerned. Additionally it should be ^^ansmlttea ^^^.^^^ 

issociation of African U'»iy«"J*"!:erSned the pace and 
and their impl«»antation will be deterainec ^^^^^tion 

S?hS the sub-Saharan African Hegion. 
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iERlC 



niLS X 

i m HKjQimu ot tks sub^ahapaw *niic*M ltb«*bt ichoom 



lii 



tekeol 



Couatrl«t 



OurttlcA 



DSPARTKENX or 
Library Studit«« 
Faculty of 

Unittralt* of 
Z^tdBo, 1969/70 • 
(Zattltatt or 
LlbrariBBQhlpt 
UaUertltj of 

1960/61 . 1968/69) 



I960 NIGEniA 



QHAHA 



Doctor of 
Phllooophy In 
tlbrorT &Udloo 
(Pb.O.) 
1969/70 . 



SICRJU^ONS 



OAMBZA 



NorsoX UnlTcrolty of Xbodoa 
riqulroa«ot for Adnlooloa 
to B rh.D 'ouroo rUo lh» 
F*Q.Clp. Lib. (Zfcodon) 
or 00 o^ulToltot profooBloatl 

^UBllflCBtlOA. 



Moattr of Library Itoraol DolTorelty of Zbotfu 
Studios (M.L.S-) ro^ttirtocBt for odaiooion 
1969/70 - to 0 Maator'a Couroa ploo 

thtF*0-Oip. Lib. (UadaA) 
Or *a t^aitalaot 
yrofaaalonol qualificotioa* 



not looa tbon 
3 ocodoaic 
yoaro (full* 
tiaa) or 
ainlsttii of k 
acadaaie yaara 
(paxt-tlaa) 

not laaa th«A 
2 yaara (full- 
tiaa) or 3 
acadcaic yaar* 
(p«rt«tiaa) 



^radj^taa 

Ihrouf" 
1972/75 



Foat"eraduata 

Diploaia in 
'LibrariaatHip 
(p.G.Oip. Lib.) 
196>/6% - 

Oiplosa in 
library fttudi«a 
(rip. Lib.) 
1972/73 - 



rirat daerst of aa 
approval uaivaralty* 



WA3C «lth t cradita 
indudiBf ' ^liah or OCX 
«ith fivo oubjocta 
in:IudlnT Ccgliab or 
Qrada IZ Ttachara Cartificatt 
ifith atrit la fivo 
•iibjacta iaeludiftf Saeliata 
plaa aiaiaua cf ona ytar 
tuII-tUo library 
taploya«at plua auccaaa in 
£atraaco Cxasiutioo. 



1 atadanic ytar approz. 128 



2 acadtaia yaara 




DSTAXTKINT of Library 
•tadita. Faculty 
•f Kducatioa . 
UaiTaraity ot 
tbadaa. 1969/70 - 
(Zaatituta of 
Librariaaabip^ 
Uaiotraity of 
ZbadaOf 

1960/61 • 1968/69) 



i960 NZQCIIU 
QtfANA 



tXXMA-LfiONI 
OANBU 



Diploaa io 
Library ttudiaa 
(Oip. Lib.) 
1963 - 1966 



A. L. 

i960 • 



1963 



Cortlficata ia 
Library Studiaa 

1970 - 1972 



At Itaat two yaara full 
tiaa axptriaaea ia a 
raeoenisid Library. £liia 
partial eonplotioa oftha 
Library Aaaociatloa (Loadoa) 
ayllabaa tsaaiaatioa. 

At laaat t*o jaaro full tiaa 

aiparlaaca ia a racocaittd 

library tofathor with 

tha Jtaglitratloa 

Bsaaiaatioa •i tHa Library 

Aaaoelatioa 

•r 

fRa firat dagroa of a 
uaiTaraity* 

VASC with flTO erodlta 
ineludlBg tngliab or 
act «itb flTO avbjacta 
iDcludiBC Cagliah or 
Qrada XZ Taachcra 
Cartifietta with otrit la 
fiTt aubjaeta iaclttdias 
Sagliab tlua aininua of 
ona ytar^oTl tiaa library 
aoployat&t plua fiuocaaa 
la £atrafica Lxaaiaatioa. 



1 aeadaalo yaar 



16 



1 aaadtaie yaar 



^2 
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Uhlt X (Cont.) 



f«tr Cenntrica 
Foundtd atr? td 



0f r<lt:cntlon, 
Ah—t<<i Crllo 

10'-? - 

(D'.r.Tl-*' »t of 
facultv of 

n6S - 1370) 



LIDEiilA 



Da^rttt Awtrdtd Cntranct ^uallf le«tlona 



DiplOM 

(Dip. L. S.) 



rirat d«erRa 'roo • 
rtccfnUfd ualftrslty 
(prtftrtbly flrtt or 
••cead data beaojra) 



act iflth flfa paaaaa of 

which two r.uot faa *t *'A** 
Xtftl flqa Faculty or 
Depprlynt de^rta rRV*i»«- 
sfDta rlua Unlfaralty 
rtqulrtsenta In Enellah. 

WASC with not laaa than 

5 cT^iiic or aqulfoltat in 
aC£ 'V laval 

- 

Tc»ch«ra* Ctrtlficfita with 
not Ifca th^n ^ carlta 
plug UniT»r«' ty*s 
rtquirtaeatt In Enell'h* 



Duration 



thro 1 1*! 



not Itsa tban 

2 acadt-.lc 
yarra ( full-^ 
tlc«) or 

3 acada")lc 
yeare) part* 
tlce) 



3 acadaalc 7««rB 2^ (Mprex.) 



2 ac»daole yanra 



"H^::: iZ ^Z::^. D.eraaa A«rdad EntrnncaQuaiflctlona '^"t*^- Vi^^ 

fiuAdad larrad 1972/73 



Llhrary Studiaa. 
faculty of Social 
ftudlaa. 

UnUaralty of Ohaaa 

1965 - 

(Ohana Library 
School ■ 
Ohana Llbpftry 
Board t 

1941 - 1963) 



1961 



OUARA 

mocaiA 



M.A. to Library 
Btudlaa 



feat-Oraduata 
Dlploaa la 
Library Btudlaa 
1967 - 



Cartlflcata la 
Lltrarlaaahlpi 

1970/71 " 



B.A, la Library 
Studiaa. 

1965 - 1967 



A* t. A* 

1962 - 1969 



Poat«Oraduata dlploea in 
Llbmry Studiaa or Ita 
aqulvaltat jlua latarflaw. 

rirat dtfraa (aacoad olaaa) 
frott approfad ualfaralty* 



riva CC£ "C* latal p«aaaa 
tneludlis Cosllah i>lm 
2 yaara axptrlancf worklas 
la aa approtad library oXua 
aatranc* axaalaatloa* 

Unlvaratty of Ohaaa 
adnlaaion raqulraaantat 
tha Hlghar School 
Cartlflcata or OCX with two 
advanctd Itval papara. 

MASC with flfa cradlta 
lacludttg Cngllah and 
•nothar laoguaM 0£ OCX 
with tlf paaata Tncludlas 
Caellah and aaothar 
laDguast glua library 
axparlaaca plua aaabarahlp 
la tha library Aaaoelatloa 
(London) or ftlghar School 
Cartlfteatt or GCt with two 
Adranctd lavaT papara or 
flrat digraa of a ualvaralty. 



aot laaa tban 
1 yaar 



1 yaar fro« 

1969/70 - 

2 yaara 

1967/68 - 
1968/69 



15 approx* 



1 yaar 



5 yi*ra 



3 



10 



48 



43 



er|c 




SCOLC 
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Archlrlatfft at 
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d'tptltUdt ftUK 
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1969 - 



Dlploat 

d< tptitudt ftux 
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d'trchlTiattt 
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1971 - 

Ctrtlflctt 
d*tptltuda • !• 

profceeion 'de 
biblioth^ealra 
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"LTA 



rraneh B*ec«Xturttt or itt 
Or 

Br«T«t •lis«nttlrt or 
br«T«t d'ttudtt du prtilor 
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1972/73 
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Cortlflciti 
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Cortifleoto of tducotlon 
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5 f t 
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Or 
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Africa 
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Afflcon Ctrtlflcato of 6 •ontha 
IdttCitlon 2t C*«brld|0 School 
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•xptrlo&eo U 0 library. 



Cortlflciti In 
Llbriry Studlii, 

196»» - 1970 



ttet Afrlcio Cortlflcato of 
Iducotlfiii or Coabrldeo School 
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•Kpori«nco In a library* 
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57 
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Tabla X (Cont.) 



is 



•«hool 
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1965 tTHlOPa 
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bf can 

r«b. 

1966) 



Oraduataa 

throui(h 

^972/75 



B.A* or B.Se 
(£d.) da^raa 
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Minor in 
Library Seit ae* 
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Library 3ei«n«a 
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:)civarsity adniaaioo 
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3 y"ra 



100 apfrsx. 



1 ytar (full- 
tiaa) 

or 2 yaara 
(part-tiaa) 



72 



tabla I (Crnt.) 



telMol 



Taar CouAtriaa Oagraaa Awdad 
roundad tarvad 



L^IMiT ttudiaa, 
iel»*el of education 
Voivoraity of 
£a«bU« LuaakAi 
1967 . 



1967 
(claaaaa 
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H«rch 
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July 1966, 
raauatd 
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rull 

raauaptioo 

April 

1970) 



untu 



Satraaca Quolifieatioaa 



ft«A» ar i*6c« 
Dagraa eouraa 
vith library 
atudiaa 

(aquitalaat af 
a aiaor) 



Oiplaaa in 
Library Studiaa 



Cartificata ia 
Library dtudiaa 



Unitaraity adaiaaioa 
raquirtacntat firat claaa 
Caabridfa Oraraaaa 
School Cartificata. 



Caabridga Ovaraaaa Sohool 
Cartificata i}ri Oiviaiea 
paaa) tr OCS with at 
laaat T'*'0" l«?al paaaaa 
ineludioc Icgliah plua 
aarlt ia cartificata 
couraa* 



Caabridga Ovarataa School 
Ctrtificata (3rd Oitiaioa 
paaa) or dCt with at laaat 
3 "0" I7vtl paaaaa 
ioclodiog CagXiah p1u« 
aaplojatat in a 
proftaaloaally approvad 
librar J. 



Duration 



Orad'iataa 

throttgh 

1972/73 



k yaara 



2 yaara 



1 yaar 
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TABLE nX 

o M coaaicou or tke FHtiFb&>ioH*L progra ms of thl 

<^l^^*A^UhAll AfaiCAK llskARI SCHOOLS 



Bftflic Program propoaad 



Cora Curricula for 
ProfaMloMi LibrarlftA- 
•nSp la Africa, 
Jim* 1973 * 



AtetolatratlM 
•aXactlM 4Ad 

C«t«la8ulac *ad 
ClaMifiMtlea 

•IMiacrttpfcy Safarauea 

Trx* of libr»fita i 

PuMic llbr«riaa; Adult 
aad f^aduaatal Sduc«tloD 

V*rk with cklldrant 
«klldr«n*a lltaraturai 
S4ycatloo wd ahlld 
p^jakolon 

•ck«larl7 Md «p«clal 

g»varM«at« atc«) 
AnklMs wd PalMcr»phy 
n*ld Vork 

Additional dttfciacta t 

■•mrak pMjaet 

D*citMBtAtlo«/XBfor««tloa 

•alaae* 



S 3 
9 



.« ^ «> «> 



X X 



X 

X X 



X X 
X X 



X X X 



M^J^ct covarad lo ayllabua 
•vkjact not ««varad In ayllabua 
ta tea affartd fr«a 197^ 

laatructlon givtn la couraaa oa library organiutloa 
asd adalaiatratioo 

MtariU eoaarad la *^ibrariaa in thalr aocial aattios** 
iMlydad in «^achDle«l aarvicaa** 
MtarlU covarad io **8ar«leaa to daadara" 
utvrial eoaarad lo **Llbrar7 la fiociaty** 

utarial Ineludad in eouraa 00 "Bibllocrapby and Aafaranea Natariali 

aatarial eoaarad lo library aod tba Cooauoitj" 

1b ayllabua but aaa«r iaplaatntad 

llaitad fltld «ork axpaatad of aaeb atudtot 
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CORE CI'RPICULA CT Th£ &VB^tPCn.S2Z0UkL PPOCHAHS Of TH£ 
6i.'b-£AHAKAfi AfaiCil* Llh^AY &CnC01^ 



•••Ic Prof««eioo«l 
19^3 ''••loar at luaaao 



Core Curricula for 
Siib-Prof«««ion«l Frocrkc^ 
io Africa » Jttoa t973 



LibrAry OrKaalMtlon 
•od Adaioiatratloo 
Salactloo ma4 
Ac^iiaitioa of Boofca 

CatAlagulOff and 
Claaalficatioa 

liUiagrapliy «ad Scfaraoea 

riald Work 
(I'ra-raqaiaite) 



Otharsi 



Introduction to 
Librarlaaablp 

Librarloaabips Purpoaa 
Md Matlioda 

Likr«nr Atecks 
DoMrlptioo oad 
AfT«aeaa<rat 

Praaanratieo and VapaSt 
•t I»lkrai7 Katariala 

Ilotary Librariaa 

CkUdroa'a Litaratura 

Litontvra af Africa 

Poblic lalatiaoa 

•cmaral Offica 
AdaiUat ration 

tibrariaa and Soeiaty 

Library loatinaa 

Maavarch ProJa<-t 

*omk Jiroduetioo and 
*«poeraphy 



t* «* u u 

t« o « • as 

« a c »« 



* - s 

" - - X 

- « - 

- - X - 

* - . 

X - - 

- y s - 
« X - 



Callad **Oaa of claaaification aad cataloguaa** 
Callad •Nachaalcal praparatloa of librAry aateriala" 
Ccllad «Kno«lade« and uaa of library raaourcaa" 
Zaclvdad in 'Bibliasraphy and book aclfctioa** 
Called '*Litaratur« of Ethiopia** 

two coaraaa taaghti 1) BlMiopr.pby and Uaa of fltf^rei.ec 
Boofca AAd 2} Zntrodoetl to loformatioa aad ficftraoea 
work aad ««rvieaa to l>aa<!cra. 



ERLC 
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COHE CUEHICULUH PROPOSE BT GBOUP OF EXPFETS ON TEE HAPMONIZA- 
TXOV OF METHODOLOGI AM) CURSICT7LA IN THE TEAININO OP D0C7MENTALISTS, 
IZBSARIANS AND ABCHIVISTS, PABI8, 28 JANQASX - 1 PEBBUABIf ^97k 



ArchlTl»t» 



Xnfor— tlon J'ti»ntlet» 



FOUWDATIONS ( Basic Awcf t Hiatory, d#T tloi)«#nt and 
changing coneapta) 



Biatory 

Librariana and 

library a^iucation 
' Tba library in 

aociaty 
Library lagialation 
Uaar raaaarcb 
Baaaarcb 



liatory 

(lagal, aocial, 
acottoaic« ate.) 

Aaeillary aeranea 
(ganaalogy, 
haraldry, ate.) 



8oeiolo|ry of 
ittforsation 
(iaeladittg 

' biitoVy tfbara) 

Tbaory of 

eouoml cation 



:iATEHIALS ( ObJacta with which tha ^rofaaaion daala ) 



Yarioaa foraata 
Biatory of book arta 
Bafaranca aonrcaa 

Bibl iographical 
toola 



Varioua foraata 

(N5S, MMf 

lattara« atc«) 
Bibliographical toola 
Bagiatara« inTantoriaa 
Finding aida« ate* 



Data 

DoeuBanta (idaaa) 
Inforaation 
aarricaa 



MATERIALS ( Xnteryretation^ or^niaation, avalnation and naa 
of aatarialaj 



Bibliographieal 

■athoda 
Baadar 9mrfic99 
Bafaranca procaaaaa 
Bayrography 
Technical procaaaaa 
Balaction 
Praaarration and 

raatoration 



Bagiatry ayataa 
Baoorda aanagaaant 
Library t«ehniqaaa 
Muaaua tachniquaa 
Praaarration and 
raatoration 



Contant analyaia 
Xndaziag 

Docaaant langoagaa 
BatriaTal 
Storaga and 

ratriaval ayataaa 
Data organisation 
Ittforaation 

diaaaaination 
Syataaa analyaia 



MANAGEMENT ( Tha aatticjt of objactivaa and oraaniaation of tha 
aathoda to aaat thaa} 



Adainiatration 

Maaagaaant 

Paraoanal 

Syataa organisation 
Typa of library 
oparatioa 

TECHNOLOOT 

Coaptttar tachaology 
and raprographic 
tachaiq;aaa 



Arohivaa 

adainlatration 
Maaagaaant 
Typaa of archivaa 

oparatioa 



Coapatar tachaology 
and raprographic 
tachaiqnaa 



Adniniatration 
Managaacnt 
Paraoanal 
Syataaa planning 
LagaX aapacta 



Coapatar tachaology 
and rtpragraphio 
tachniquaa 
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